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BACKGROUND ON THE RESEARCH EFFORT


In 1997, we began work with the Bonner Foundation which was aimed at yielding a comprehensive portrait of the impact of the Bonner Scholars Program on its student participants.  Our initial work focused on revising, implementing, and interpreting an omnibus Student Impact Survey (SIS) which had been in previous use by the Foundation.  Our findings from the 1997-1998 administration of that survey are contained in our December, l998 report to the Foundation, “Evaluation of Responses by 929 Bonner Scholars to the Bonner Scholar Student Impact Survey and Related Interviews and Focus Groups.”  




While data generated by the SIS provided valuable insights into the Bonner Scholar Program (BSP) and useful comparisons with other larger scale studies, the omnibus nature of the SIS meant that we were asking the same questions of first through fourth year students.  This produced a mismatch between freshman respondents and questions best answered by seniors and vice versa.  Moreover, we were concerned that repeating the same omnibus survey year after year would produce significant survey fatigue which could compromise our abilities to get full participation and high quality data.  


Hence in 1998 we embarked on the process of designing and implementing the yearly administration and analysis of three more finely targeted surveys:

1. An Incoming Student Survey (ISS) which seeks to clarify the profiles of incoming students on each campus, attending to demographic questions, past service experience, areas in which the BSP aims to engender growth, and the outlook and expectations students bring with them into the BSP.  It provides a useful point of reference for measuring the growth of Bonner Scholars over the course of their years in the BSP. The fourth use of this survey was made in September, 2002.

2. A Mid-Point Impact Survey (MPIS) is administered to all continuing Bonner Scholars in the first semester of their junior year and has been administered three times thus far. This survey gauges impact of the first two years of Bonner participation while yielding a view of the program from those who are in the midst of their Bonner involvement and allows for a focus on the summer of service experience.

3. The Graduating Student Impact Survey (GSIS) gathers data on the full four-year impact of the program.  This survey focuses both on impact and introduces questions regarding outlook and plans beyond college. This report addresses the fifth administration of this survey.
 


This combination of three surveys yields a more developmental account of BSP impact: we can look at cohorts of scholars at the outset, in the middle of the experience, and at its conclusion.  In addition, each survey is administered at its most strategically advantageous moment.  For example, the incoming survey comes before program activities have begun.  Moreover, by moving from four administrations of the same survey to three surveys over four years and by having sleeker surveys tailored to the groups to whom they are administered, a significant reduction in survey fatigue is achieved, which helps to improve the numbers of completed surveys and increases our confidence in the quality of the data.


Over the course of this coming year, we will be comparing the responses of this group of seniors to the responses they made to the Incoming Student Survey in 1999 and the Midpoint Impact Survey in 2001-2002 to understand more about the developmental impact of the Bonner Scholars Program on one cohort of students over the four years of college matriculation.

--------


This memorandum addresses in particular the results of the fifth administration of the Graduating Students Impact Survey.  We have analyzed data from 294 out of 355 senior Bonner scholars who responded to the Spring 2003 survey.  This represents 80% of the class.


The comparison of results from the 2003 GSIS with those from previous years as well as the midpoint survey responses will help us to distinguish between response patterns that remain constant over several years and those which appear to reflect cohort differences.


While one might be tempted to read any of the increases reported here as reflecting the success of the developmental model of the BSP, such increases could be cohort-based and therefore turn out to be ephemeral.  On the other hand, increases over several years would lend credibility to claims of the impact of the developmental aims of the project.  Having five years of data with the Senior Survey is allowing us a clearer interpretation of the data; items of stability and trends will be more easily distinguishable from peaks and valleys associated with particular cohorts.  

COMPARING DATA FROM THE 1999-2003 GRADUATING SENIOR SURVEYS


The balance of this memorandum reviews the results of the GSIS 2003 survey and compares data from the 1999, 2000, 2001 and 2002 Graduating Senior Surveys.  The results are  reported in several sections, including a review of the demographics of the group, their gains in skills needed to make life-long contributions, their plans after graduation, their evaluation of the summer of service,  their prioritizing of aspects of the college experience and the BSP, and their essential values.  The memorandum closes with a discussion of caveats to keep in mind while reading this report on survey data.

Who are these scholars?


 In 2003, 294 graduating Bonner Scholars on 25 campuses completed this survey.  62% of respondents were female and 36% were male.    About 64% were Caucasian, 23% were African-American, 3% were Hispanic, 3% were Asian-American, and 1% were American. Six percent of the students did not indicate their race or ethnicity.


95% are positive or very positive about the BSP, similarly to last year.  72% identify strongly or very strongly with the BSP, an increase of nearly ten percent from last year but similar with previous years. 


62% identified themselves as “religiously affiliated” an increase from 50% in 2002 and  56% in 2001.    23% said that they were “spiritual but not affiliated.”   4% indicated that their affiliation had changed during college, and 7% said they were not religious.   


83% of the seniors this year held campus leadership outside the BSP.  And 81% felt they were able to strengthen service in other campus organizations, demonstrating some success of the developmental model of the BSP. 


56% of the 2003 Bonner seniors reported voting in the last election, nearly double the figure for their age group nationally.  Similarly, 60% of the Fall 2000 juniors voted in the 2000 presidential election while only 51.2% of the public voted in this election. Research on youth and civic engagement indicates that less than a third of youth ages 18-24 voted in the 2000 presidential election. 


For three years in a row Bonner seniors have been in unity in their appreciation of key aspects of the program, indicating it positively or very positively affected their listening and conflict resolution skills.

Skill Development Positively Affected
BSP Seniors Affected


2003
2002
2001
2000
1999

Gained skills to do effective service
94%
96%
92%
93%
NA

Listening carefully to others
82%
90%
91%
90%
95%

Understanding a person of a different background     
89%
86%
89%
91%
91%

Helping groups overcome differences of opinion
81%
80%
80%
83%
84%


86% of senior Scholars report positively on the opportunities to work with people with backgrounds different from their own, and 93% feel they’ve had the opportunity to serve such people.  This may influence the agreement of 88% of Scholars that the BSP has provided them with an understanding of the community surrounding their college. 


Complementing these positive effects is the evidence that service involvement through the Bonner program does not come at a cost to academic pursuits for most students.  Note the bell curve indicated by more than half of the students registering no effect balanced by 20-24% on the negative side and 16-20% on the positive side.  Such a configuration indicates a strong modality for the position of “no effect.” 

Affects on GPA
BSP Seniors Affected


2003
2002
2001
2000
1999

Bonner participation has negatively affected  GPA
24%
23%
24%
22%
20%

Bonner participation had a positive effect on GPA
20%
19%
18%
17%
16%

No effect in regard to GPA
57%
58%
56%
61%
64%


In fact, a high percentage of seniors consistently report they are doing well academically, with 77% earning a 3.0 or above.

. 

Grade Point Average
2003
2002
2001
2000
1999

Above 3.7
20%
22%
15%
18%
13%

3.6—3.3
33%
30%
37%
31%
34%

3.2—3.0
24%
21%
23%
27%
28%

2.9—2.5
17%
22%
20%
19%
22%

Less than 2.5
3%
3%
3%
3%
2%


When asked to rate the relative importance of various aspects of college, Bonner Scholars consistently rank studying/doing homework as very or most important of their college experiences (86% in 2003), with community service following closely (82%).  In all years, both of these aspects outweighed the importance of social life and extracurricular activities, even though Bonner Scholars report extensive involvement in the latter.

Plans after graduation include community service


One of the clearest outcomes of the BSP is that for five years running, 98% of the graduating seniors report that they plan to remain active in community service after graduation.  Most graduates plan to enter the workforce or continue into graduate study.  About 8% of the graduates expect to be engaged in full-time service after graduation.

Post-Graduation Plans
2003
2002
2001
2000
1999

Full-time employment on chosen career path
47%
41%
NA
43%
42%

Graduate school
31%
18%
24%
27%
29%

Employment outside preferred career path
23%
10%
NA
13%
15%

Full or part-time service
8%
5%
9%
5%
5%

Travel
14%
3%
9%
5%
6%

No response/options don’t apply

2%
23%
16%
7%
4%


Responding the same way as last year, 98% expect to be at least somewhat active in community service following graduation, with 31% planning to be very active and 8% looking forward to full-time service work.  A less strong response, up slightly from last year,  came to the question about  involvement in social justice issues after graduation.   49% anticipate they will be active or very active and 24% at least active).  Nearly 11% of respondents said they would not be active at all in social justice issues after graduate school, which is an increase of 7% from last year.  22% say they will not be at all active in BSP alumni activities.

Continuing Service Plans
2003
2002
2001
2000
1999

Expect to be at least somewhat active in community service after graduation
98%
98%
98%
98%
98%

Expect to be very active in community service
31%
23%
26%
30%
27%

Expect to be at least somewhat involved in social justice issues after graduation
85%
86%
86%
90%
NA

Expect to do full-time service
8%
10%
6%
NA
NA

Of the 85% who told us they plan to be involved in issues of social justice, the following categories were listed.  Many of the scholars indicated more than one issue.  We counted each one, so these figures indicate a range of interests.

Planned Engagement with Social Justice Issues 
Number of times cited

Education
16

Race/multi-culturalism
14

Poverty
10

Homelessness
10

Environment
8

Women/gender issues
8

Children/youth
7

International development or service
6

Hunger
4

AIDS/HIV
4

Disabilities
4

Gay, lesbian, bisexual, or transgender issues
4

Civil rights
4

Health care
4

Human rights
3

Law
3

Religion
3

Civic engagement, politics, government
2

Family planning, class issues, death penalty
2

Other (community-based research, mental illness, rape, economics, labor, police brutality, health education)
1 each


Fifty-one percent said that their college significantly or very significantly provided structured opportunities to explore how their commitments related to their career choices, a modest increase over the last two years. As one scholar said, her most significant learning experience was “being able to take leadership opportunities that will help my career.”  60% reported that the BSP significantly or very significantly helped them explore how to continue to act upon their service commitments after college, compared to 58% last year and 51% in 2001.  


They reported on the degree to which their career pursuits were the same as their service interests or commitments, half reporting that they were somewhat similar. There is a sudden drop in the percent reporting that their service is the same as their career pursuits.

Similarity between Career Pursuits and Service Commitments
2003
2002
2001
2000
1999

Same
16%
31%
33%
30%
32%

Somewhat similar
49%
48%
45%
49%
42%

Very different
29%
17%
15%
18%
24%


61% felt the Bonner program prepared them well or very well for the transition from college life to work life, a drop from 2000 and 2001; similar to last year but perhaps reflecting the tighter job market of today’s economy.  57%—the highest percentage in three years—wished the BSP would develop more transition programming to assist with this transition.   


When asked about how the BSP has impacted their career plans, graduating seniors indicated the following:

Impact of BSP on Career Plans
2003
2002
2001
2000
1999

No influence
22%
21%
26%
32%
NA

Confirmed career plans
35%
32%
30%
37%
NA

Changed career plans
41%
45%
43%
22%
NA


The intended careers and plans for graduate study of 2003 seniors fall roughly into the following categories.  Because Scholars were given the option of identifying multiple interests, the numbers indicate the percentage of respondents who marked each interest. On the average, respondents indicated 2.4 interests, suggesting graduating seniors have narrowed but not necessarily finalized their career choices.

Intended Careers
2003

Social work, psychology, or human services
46%

Education
42%

Civil service, government, or military
22%

Business and finance
21%

Arts
19%

Health care or medicine
18%

Religion
16%

Law or criminal justice
15%

Environmental issues
14%

Other
28%

Plans for Graduate Study
2003
2002
2001

Law/criminal justice
22
22
14

Education
21
14
15

Counseling/psychology/child psychology
15
22
9

Medicine/nursing/related health fields
13
20
15

Religion
11
4
15

Social work
10
8
       5

Business and finance
9
14
18

International relations/international studies
7
5
NA

Political science
6
4
4

Art
6
8
1

African-American or Latina studies
5
4
2

Environment/ecology/conservation
5
NA
NA

English/writing
5
2
NA

Biology/biochemistry
5
9
NA

Non-profit management
4
1
3

Languages
4
0
2

Communications/computers
4
7
0

Anthropology
3
4
0

Sociology
2
8
2

Athletic training/physical therapy
2
1
4

Social justice
2
0
0

Public policy and administration
0
8
4

Theater/screenwriting
0
1
3

Other (Library science, dentistry, science, reading, accounting, journalism, applied statistics, population and development, bioethics, philosophy, etc.)
10
6
4


31% of the 2003 respondents plan to attend graduate school. This is the highest percentage recorded over the past five years and represents the reversal of a downward trend from 29% in 1999 to 18% in 2002.  An increase of 70% in this area from 2002 to 2003 would be more startling if previous cohorts had not been as high as 29%.  


The biggest change in the last year is increased interest in law, education and  psychology graduate degrees and a decrease in plans for business degrees.   

Personal development is a result of participation in the BSP


In results consistent to other years, the following percentages of seniors report that the BSP has positively or very positively affected them in these areas:

Personal Development Positively Affected
2003
2002
2001
2000
1999

Sense that you can make a difference
93%
90%
91%
92%
90%

Appreciation of own relative good fortune in life
91%
89%
86%
91%
87%

Sense of meaning and purpose for your life
NA
89%
88%
83%
77%

Ability to manage time better
78%
78%
71%
79%
72%

Provoked thought about course material
69%
72%
65%
61%
61%

Increased your respect for the earth
63%
64%
60%
NA
NA


The following percentages of students agreed or strongly agreed that the BSP has provided them with the following:

Opportunity Provided
2003
2002
2001
2000
1999

Opportunity to serve people from different cultural, racial, ability, language or socioeconomic  backgrounds
93%
93%
90%
93%
91%

Support by Bonner staff on your campus
90%
85%
84%
NA
NA

Understanding of community surrounding your college
88%
92%
87%
90%
87%

Opportunity to work at service sites with staff from different cultural, racial, ability, language or socioeconomic backgrounds
86%
87%
80%
85%
75%

Support for the initiation of new service projects
84%
85%
82%
79%
86%

Flexibility in the face of individual needs without sacrificing standards
83%
85%
80%
82%
77%

Realistic and enforced minimum performance standards
80%
81%
72%
73%
76%

Support for involving students in program development and governance

76%
75%
77%
76%
77%

Training, supervision and support by service site staff
73%
75%
73%
77%
68%

Opportunity within BSP meetings and retreats to gain new understanding across boundaries of culture, race, class and gender
72%
74%
74%
80%
73%

Understand root causes of social justice issues
65%
74%
NA
NA
NA


The basic design of the program and the students’ level of satisfaction with these opportunities has changed little over the last five years.  Many of the strongest elements of the program regard working across boundaries of difference and having support for projects.   Given the power of deeply engaging relationships across differences, it is particularly hopeful to see that even more of this group of graduating seniors gained this foundation for a lifelong commitment to working on behalf of the needs of others.
  

Summer of Service


More of this years seniors did two or three summers of service than had seniors in previous years. This increase in the number of summers of service seem to be taking place in their home community or in the community around the campus, although there was a slight increase in the number of students involved somewhere else in the US.

Summers of Service Completed
2003
2002
2001

One
12%
12%
16%

Two
24%
19%
20%

Three
63%
58%
56%

Four
2%
9%
8%

Location of Summers of Service
2003
2002
2001

Home community
63%
58%
34%

In US, away from home or college
42%
39%
27%

Community around campus
32%
26%
18%

International
24%
25%
11%

On campus
17%
16%
11%

Seniors have increasingly reported that the summer of service impacts them somewhat or significantly greater than service during the school year: 61% in 2003, which is up 10% from two years previous.  Similarly, they perceive their summer of service work has had a greater impact on the community they serve than regular yearly service: 58% in 2003, compared to 39% in 2001.


 95% of the seniors are positive or very positive about their summer of service, with a majority (69%) feeling significantly positive about the experience; less than 1% said it had a negative impact on them.


About half of the seniors would have been somewhat interested in doing their summer of service with Bonners from other campuses or from their own campus with a fifth not being interested and more than a quarter being very interested in such collaboration with other Bonners.  


77% would like to have had more opportunity to tie their summer of service in with their major, 44% of them wanting it “a great deal” and 19% being uninterested.  83% of respondents would have liked to tie the summer of service in with their career exploration.


62% would like to have gotten a chance to know the community surrounding their college more during their summer of service, with 22% wishing this very much.

Graduates prioritize study and service as aspects of the college experience



After an interlude in 2002 when community service was rated by the seniors as their most important activity, studying and homework have returned to the #1 position.   Use of the internet has faded from escalating importance over the previous three years.  The precipitous drop in interactions with faculty outside of the class should be monitored in the future.  If it remains lower, the BSP may want to consider ways of involving faculty more directly.

Activity of Importance
2003
2002
2001
2000

Studying and doing homework
86%
83%
86%
86%

Community service within and outside of BSP
82%
87%
84%
80%

Social life on campus
62%
92%
59%
62%

Campus activities, clubs and groups
57%
60%
58%
56%

Faith development and religious activities
54%
50%
58%
59%

Using the Internet
41%
47%
34%
30%

Athletics or exercising
39%
46%
43%
40%

On and off-campus jobs (not connected to BSP)
35%
46%
37%
43%

Interactions with faculty outside of class
35%
55%
50%
NA

Watching TV
9%
11%
8%
10%

The following percentages of senior Bonners estimated they spent more than 16 hours per week on the following college activities:

Activity: 16+ Hours per Week
2003
2002
2001
2000
1999

Studying and doing homework
24%
26%
26%
29%
27%

On or off-campus jobs (not connected to BSP)
14%
15%
17%
19%
21%

Social life on campus
11%
11%
12%
10%
9%

Community service within and outside of BSP
8%
7%
12%
10%
8%

Using the Internet
5%
8%
3%
4%
NA

The following percentages of senior Bonners estimated they spent at least 11 hours per week on the listed activities.  These figures suggest students are doing less service, study, work and socializing in this category of more than 11 hours of week.  They could be spreading themselves thin in a number of other activities or engaged in activities not offered on this list of choices.

Activity: 11-15 Hours per Week
2003
2002
2001
2000
1999

Community service within and outside of BSP
37%
45%
42%
40%
49%

Studying and doing homework
26%
51%
50%
55%
55%

Social life on campus
17%
25%
21%
24%
22%

Campus activities, clubs and groups
16%
18%
12%
18%
NA

On or off-campus jobs (not connected to BSP)
12%
27%
27%
37%
33%

Using the Internet
9%
19%
11%
10%
NA

Faith development and religious activities
4%
8%
11%
8%
7%

Athletics or exercising
3%
12%
NA
NA
NA

Watching TV
3%
6%
6%
7%
23%


When asked to indicate the importance of various aspects of the BSP, the graduating seniors prioritized the following aspects of the program as very important or important to them. Most notably, the importance of addressing their financial need has dropped from the second most important aspect in 1999 to the 6th in 2003..  A strategic change  in the wording of the choices on a  five-point Likert scale since 2001 makes a direct comparison of percentage points from 2000 and 1999 inappropriate in this case, but the comparison in ranking remains valid.  We see that the opportunities to serve and to work with people continue to be the most important aspects of the BSP for these seniors.  Overall, it is clear that there are multiple motivations for participating in a community service program such as the BSP.

Program Aspect
2003
2002
2001
2000
1999


Opportunity to serve 
92%
96%
92%
3rd
1st

Opportunity to work with people
92%
92%
91%
1st 
2nd

Opportunity for leadership development
83%
91% 
80%
7th 
5th

Developing new skills
81%
87%
77%
4th 
1st

 Personal satisfaction
75%
81%
79%
6th 
2nd

Addressing financial need
75%
73%
69%
2nd
2nd

Opportunity to work for social justice
71%
67%
69%
8th
   -

Opportunity for dialogue (“reflection and dialogue “ in 2000)
69%
74%
74%  
13th 
9th

Exploring career options
68%
68%
63%
9th
6th

Opportunity to connect service to academic work
56%
59%
51%
11th
8th

Enhancing resume
50%
51%
46%
10th
12th


Recently the Bonner Foundation frame a retreat to evoke a set of common commitments among the Bonner Scholars Program.  This year was the second year we surveyed the seniors regarding how important these common commitments are to them.  They are presented here in ranked order, indicating the percent of scholars who said the common commitment was “important” or “very important” to them.

Common Commitments
2003
2002

Engage with diversity
82%
81%

Participate in community life
62 
79%

Work for social justice
71%
67%

Develop an international perspective
65%
61%

Maintain or develop civic engagement
56%
48%

Further one’s faith development
53%
42%


Considering the importance of reflection to the service-learning experience, be it curricular or co-curricular, we have been asking a set of questions regarding which reflection activities helped the seniors more deeply understand their Bonner experiences. The following percentage of the seniors agreed or strongly agreed that these reflection activities helped them understand their service experiences:

Reflection Activity
2003
2002
2001
2000

Dialogue with people they served
92%
94%
90%
90%

Informal discussions with other Bonners
82%
83%
79%
84%

Informal discussions with other students
80%
 79%
73%
75%

One-on-one discussions  with service site supervisor or staff
82%
75%
73%
75%

Dialogue with faculty
63%
71%
NA
NA

One-on-one discussions with Bonner staff
79%
69%
63% 
69%

Organized Bonner meetings
59%
55%
56%
55%

Organized Bonner retreats
59%
53%
55%
53%

Chance to write about Bonner work in journals and academic courses and reflective journals  (“and journals” added in 2001)
53%
55%
51%
55%

The strongest response has consistently pointed to the power of dialogue with people they served. In Common Fire, a study we co-authored of how people develop and sustain commitments to a common goal inclusive of the while diverse human family, we found that constructive engagements across thresholds of difference conduces to such commitments in a powerful way.  These numbers suggest that the BSP is a substantial incubator for commitment to such a common goal. Secondly, we can note that 82% felt that informal discussions they have with other Bonners helped them understand their Bonner experiences, supporting the notion of designing communities of dialogue among students who serve.  This is a basic premise of the Bonner FIPSE replication project. We are pleased to note that this year dialogue with site supervisors and Bonner staff has increased in importance. 

Essential values


When asked to indicate how important different values were to them (drawing on the same questions that UCLA’s Higher Education Research Institute’s CIRP survey has used for over 35 years), the following list ranks the values that were considered ‘essential” or “very important:”

Essential or Very Important Values
2003
2002
2001
2000
1999

Raising a family
70%
66%
70%
 72%
67%

Influencing social values
67%
70%
60%
 61%
63%

Developing a meaningful philosophy of life
66%
67%
73%
 67%
71%

Helping to promote racial understanding 
65%
65%
66%
 66%
69%

Influencing the political structure
43%
47%
40%
 37%
44 %

Being very well off financially
37%
36%
28%
40%
32%

While “being well off financially”  has taken precedence among undergraduates nationally over developing a meaningful philosophy of life, these priorities are reversed among Bonner Scholars, indicating a strong correlation between service orientation and quest for a meaningful life.


Despite their shifting values, their hopes and concerns about the future haven’t changed in the last three years.   When asked how hopeful they are about the future, they indicate the following:

Feelings about Future
2003
2002
2001
2000
1999

Hopeful about their future
84%
80%
83%
 84%
   85%

Hopeful about the future of society 
41%
40%
46%
47%
44%

Fearful about their future
3%
3%
  3%
  4%
  2%

Fearful  about the future of the society
22%
18%
18%
19%
16% 

Uncertain about their own future 
12%
14%
14%
12%
13%

Uncertain about the future of society
36%
35%
35%
33% 
40% 

When asked for their perception of the level of concern for people in need, Bonner Scholars draw a sharp contrast between a high level of concern they perceive among Bonner Scholars and the much less frequent incidence of a high level of concern among other groups.

Perception of Group’s Level of Concern
2003
2002
2001
2000
1999

Themselves
74%
81%
75%
69%
80%

Other Bonners at my school
64%
73%
69%
60% 
64%

Other students at their school
36%
29%
28%
36% 
34%

The general public
34%
22%
25%
30%
22%

College students in general
24%
19%
17%
23%
16% 


For the second year, we asked seniors to what their estimated debt would be after graduation, excluding car payments.  Here’s the range:

Estimated Debt After Graduation
2003
2002

0-$5000
23%
22.4%

$5-10,000
13%
15.7%

$10-20,000
33%
35.2%

$20-30,000
19%
15.3%

$30,000+
10%
 8.5%

CAVEATS


In looking at this data, it is important to remember that surveys allow us to draw limited conclusions.  Because the data consist of self-reporting and because we are not looking for internal inconsistencies in how each individual reports on herself or himself, we are unable to determine how authentically each student responded or ways in which the survey may fail to provide scope for him or her to report on the deeper meanings of the BSP experience.  Our concern about this limitation is lessened because the questions on this survey have been informed by in-depth focus groups with students on several campuses and because interpretation of the data will be informed by an ongoing program of focus groups and in-depth interviews which can capture dimensions that survey research may miss.  There is also a high degree of consistency among questions on the survey that address similar issues and with the narrative responses students offer at the end of the survey.


The clearest usefulness of surveys is in comparing responses over time or between or among groups.   The wide difference in campus responses to all of our surveys suggest to us that not all of our questions mean the same to students on different campuses.  In particular, we note that the BSP has less impact on students on some campuses because they come from families and communities that for years have been already impressing the same developmental goals upon them.  


With the Spring 2003 Senior Impact Survey we have now gathered our first full set of four-year data from a single cohort which previously completed the Incoming Student Survey in the fall of 1999 and the Midpoint Impact Survey during the fall of 2001 (or, in the case of those studying abroad, etc., in the Spring of 2002).  We look forward, with the completion of the Spring 2003 Senior Survey, to having two complete sets of cohort data gathered in consecutive years, which will make fuller comparisons possible than have been possible in the past.  Sufficient data will have been collected that by next fall we will be able to make judgments about the impact of the Bonner Scholars Program with the confidence provided by a full data set.  Having established this rich reservoir of data, we intend to begin planning appropriate means for communicating the impact of the BSP to a wider public.  Because data collection and analysis does entail costs which, in the end, must be measured against other priorities of the Bonner Foundation, it seems reasonable to shift, at this time, from a pattern of annual administration of all three surveys to a pattern in which the full set of three surveys will be administered to every second cohort.  So long as data is collected and analyzed in such a biannual manner, it will be possible to note long term shifts while tracking consistencies in program impact, helping to insure that the BSP remains a highly successful and exemplary program over the coming years.

� We thank Tom Plaut and the staff at CARA of Mars Hill College for their consultation and coding of the surveys.





� The reader is advised that some major revisions were made that distinguish some questions on the 2000-2003 surveys from the 1999 survey.  In some cases the entire 1999 column has been eliminated from some charts because the data is incomparable.  Since then a few minor changes have been made.  These are represented in comparison charts by “NA”, not applicable, when warranted.


� The 2003 survey made it easier for students to respond to more than one question, which about 25% did.


� Wording changed slightly in 2000.


� See similar findings in Common Fire: Leading Lives of Commitment in a Complex World, Daloz, Keen, Keen, Parks, Beacon Press, 1996. 





� In 1999,  three choices tied for each of first and second place.






